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Abstract 

Speaking proficiency in English is a fundamental aspect of communicative competence 

and academic achievement; however, many junior high school students show limited 

progress due to the lack of interactive and communicative teaching strategies. This 

study aims to examine the effectiveness of the role-play technique as a pedagogical 

intervention to enhance students’ speaking skills among first-year learners at SMPN 03 

Karang Ploso Satu Atap. The research employed a quasi-experimental design involving 

25 students who participated in pre-test and post-test assessments covering four 

components of speaking ability, namely fluency, vocabulary, pronunciation, and 

grammar. The quantitative results indicated a substantial improvement in students’ 

speaking performance, with the mean score increasing from 53.6 in the pre-test to 63.2 

in the post-test. The statistical analysis using a t-test revealed that the obtained value (t 

= 7.10) exceeded the critical value (t = 2.064), confirming that the improvement was 

statistically significant. These findings demonstrate that role play is an effective 

instructional technique for promoting speaking proficiency, increasing students’ 

motivation, and encouraging active participation in the learning process. Therefore, this 

study recommends the integration of role-play activities into English language teaching 

practices to strengthen students’ communicative competence at the junior secondary 

school level. 
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INTRODUCTION 

The mastery of English-speaking skills represents a pivotal challenge and a critical 

imperative for learners in educational contexts worldwide, as communicative competence is 

increasingly requisite for academic success and global citizenship (Sugiharto, 2025; Kaygısız & 

Akar, 2025). Among the four core language skills—listening, speaking, reading, and writing—

speaking is often regarded as the most direct measure of communicative ability, mediating 
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learners’ access to social and professional participation (Santoso, 2024; Dwiyanti, 2023). 

Despite advancements in English language pedagogy, empirical evidence demonstrates that 

junior high school students in Indonesia and other EFL (English as a Foreign Language) 

contexts frequently experience significant barriers to effective oral communication, including 

anxiety, inhibition, lack of vocabulary, and insufficient interactive exposure (Renanda, 2025; 

Suryani, 2015; Katemba, 2023). 

Conventional instructional approaches, which tend to focus on rote memorization and 

teacher-centered discourse, have proven inadequate in addressing these barriers, with 

students demonstrating low participation and limited real-world application of linguistic skills 

(Rahayu, 2022; Sari, 2023; Harmer, 1983). In response to these limitations, communicative 

language teaching (CLT) approaches have gained prominence, advocating for student-

centered, activity-based learning that simulates authentic communication (Sugiharto, 2025; 

Nunan, 1990). Within this paradigm, role play has emerged as an influential pedagogical 

technique, offering structured yet flexible scenarios that engage learners cognitively, 

affectively, and socially (Kaygısız & Akar, 2025; Katemba, 2023; Dwiyanti, 2023). 

Role play facilitates experiential learning by allowing students to inhabit alternative 

identities and contexts, thereby reducing anxiety, boosting motivation, and fostering 

interpersonal and intercultural competence (Renanda, 2025; Suryani, 2015; Harmer, 1983). 

Recent studies have established its efficacy in enhancing various dimensions of oral 

proficiency, such as fluency, accuracy, pronunciation, and sociolinguistic competence 

(Katemba, 2023; Dwiyanti, 2023; Rahayu, 2022). For instance, Dwiyanti (2023) demonstrated 

that junior high school students who engaged in role play scored significantly higher on post-

test speaking assessments compared to peers experiencing conventional instruction. Similar 

outcomes have been documented in diverse educational settings, with role play contributing 

to improved confidence, reduced communication apprehension, and increased classroom 

engagement (Santoso, 2024; Renanda, 2025; Katemba, 2023; Rahayu, 2022). 

The “state of the art” in EFL pedagogy underscores that while multiple interactive and 

digital methods are employed to support speaking development—including project-based 

learning, debates, and digital platforms—role play remains uniquely robust for its capacity to 

simulate real-life discourse and foster collaborative language production (Sugiharto, 2025; 

Kaygısız & Akar, 2025; Katemba, 2023; Dwiyanti, 2023; Santoso, 2024; Renanda, 2025). Notably, 

a systematic review by Kaygısız and Akar (2025) revealed that extended, well-structured role 

play activities embedded within the curriculum yield measurable cognitive and affective 

benefits, contingent upon adequate teacher preparation and active student engagement. 

These findings are corroborated by international research confirming the method’s 

applicability across age groups and language backgrounds (Katemba, 2023; Rahayu, 2022; Sari, 

2023). 

Despite the consensus on its benefits, there remains a paucity of quasi-experimental 

studies exploring the impact of role play on junior high school students’ speaking proficiency 

within the Indonesian context, where unique socio-educational dynamics and resource 

constraints may moderate outcomes (Susanti, 2007; Ary, 2002; Akhmad, 2005; Santoso, 2024). 

The present research aims to address this gap by systematically evaluating the effect of role 

play on the speaking skills of first-year students at SMPN 03 Karang Ploso Satu Atap. 

Specifically, the study examines the extent to which role play enhances students’ fluency, 
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vocabulary, pronunciation, and grammatical accuracy, as well as its effects on learner 

motivation and engagement. This research contributes both theoretical insight and practical 

guidance for integrating role play into communicative English teaching, thereby advancing the 

field of EFL pedagogy through empirically grounded innovation.  

 

METHOD 

Research Design 

This study employed a quasi-experimental design with a single group pre-test–post-test 

structure, widely recognized for its utility in real-world educational settings where random 

assignment of participants is not feasible (Campbell, Cook, & Shadish, 2001; Capili, 2024; 

Gallin, 2018; Maciejewski, 2020). Quasi-experimental methods are recommended in second 

language research to establish causal inferences while maintaining ethical considerations and 

practical constraints typical in school environments (Sage, 2023; Larson-Hall, 2015). 

Participants 

The sample consisted of 25 first-year students from SMPN 03 Karang Ploso Satu Atap. 

This sample size aligns with recommendations for pilot and intervention studies in EFL 

research, which frequently operate within limited classroom cohorts (Batistatou et al., 2025; 

Sarifudin & Setyawan, 2025). Participant eligibility was established based on enrollment and 

willingness to participate, ensuring ethical compliance and informed consent.  

Instruments 

Speaking proficiency was measured using an oral performance test, the format and 

rating rubric of which were adapted from established models in language assessment 

literature (Ko, 2023; O’Malley & Pierce, 1996; Bachman & Palmer, 1996; Brown & 

Abeywickrama, 2010; Douglas, 2010). The rubric assessed four critical domains: fluency, 

vocabulary, pronunciation, and grammar, reflecting holistic and analytic dimensions validated 

in prior research for EFL speaking assessment (Ko, 2023; Lee, 1995; Ko, 2022; Suryani, 2015; 

Susanti, 2007). To ensure reliability and reduce subjective bias associated with oral scoring, 

two independent raters—an English teacher and the researcher—used the standardized rubric, 

with inter-rater reliability evaluated using Cronbach’s Alpha in SPSS (Bruton et al., 2000; Wind 

& Peterson, 2017; Stolarova et al., 2014). 

Procedure 

Data collection comprised three stages: pre-testing, implementation of role play as an 

instructional intervention, and post-testing. Pre-test and post-test sessions evaluated student 

speaking proficiency on identical parameters (Chistensen in Seniati et al., 2005). The 

intervention included structured role-play activities delivered over a series of lessons, 

incorporating scenario creation, group work, and role enactment per the teaching plan and 

recent best practices for fostering engagement in language learning (Sarifudin & Setyawan, 

2025; JKLST, 2024; Ko, 2023; Suryani, 2015). 

Data Analysis 

Quantitative analysis was performed using IBM SPSS Statistics (Version 26), aligning with 

methodological advancements in second language acquisition research (Larson-Hall, 2015; 

Larson-Hall & Herrington, 2010). Descriptive statistics were calculated to summarize 

participant performance across all domains. The difference between pre-test and post-test 

scores was assessed using a paired sample t-test, establishing the significance of role play 
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effects on speaking proficiency. Test reliability was confirmed via Cronbach’s Alpha, and all 

analyses were conducted with an alpha level of 0.05 to determine statistical significance 

(Douglas, 2010; Brown & Abeywickrama, 2010; Ko, 2023). 

Validity and Reliability 

Validity was ensured by aligning test items with curricular goals and established 

performance criteria for EFL speaking tasks (Bachman & Palmer, 1996; O’Malley & Pierce, 1996; 

Ko, 2023). Reliability of scoring was substantiated via robust inter-rater agreement and internal 

consistency measures in SPSS, following recommendations by language assessment scholars 

(Wind & Peterson, 2017; Stolarova et al., 2014; Bruton et al., 2000).  

 

RESULTS AND DISCUSSION  

RESULTS 

Data Collection and Experimental Procedure 

The present study utilized a quasi-experimental single-group pre-test–post-test design 

to assess the effectiveness of role play in improving students’ speaking ability (Campbell, Cook, 

& Shadish, 2001; Maciejewski, 2020). Data were collected from 25 first-year students at SMPN 

03 Karang Ploso Satu Atap. All participants completed a baseline speaking proficiency 

assessment (pre-test) prior to the intervention, and an equivalent post-test immediately 

following the instructional treatment period, as recommended by best practices in intervention 

research (Gallin, 2018; Ko, 2023). Both tests measured fluency, vocabulary, pronunciation, and 

grammar using a standardized analytic rubric (Brown & Abeywickrama, 2010), with scores 

assigned independently by two raters. 

The role play intervention consisted of structured group activities designed to simulate 

authentic communicative scenarios, administered over several class sessions. The procedures 

adhered strictly to the established intervention protocol to ensure treatment fidelity and 

replicability (Sarifudin & Setyawan, 2025). 

Data Presentation: SPSS Descriptive Statistics 

The data were analyzed using IBM SPSS Statistics (Version 26). Descriptive statistics were 

calculated to summarize students’ performance in pre-test and post-test sessions. 
Table 1. Descriptive Statistics for Pre-test and Post-test Scores. 

Test N Total Score Mean SD Minimum Maximum 

Pre-test 25 1340 53.60 13.21 35 80 

Post-test 25 1580 63.20 10.24 50 85 

These findings indicate that students’ mean speaking score improved from 53.60 (SD = 

13.21; min = 35; max = 80) in the pre-test to 63.20 (SD = 10.24; min = 50; max = 85) in the 

post-test. This substantial increase in group mean is suggestive of a positive role play 

intervention effect. 

Inferential Analysis: Paired Samples t-Test in SPSS 

A paired samples t-test was performed in SPSS to determine whether the observed 

difference in mean scores between the pre-test and post-test was statistically significant, 

adhering to standards in applied linguistics research (Larson-Hall, 2015; Brown & 

Abeywickrama, 2010). 
Table 2. Results of Paired Samples t-Test (SPSS Output).  

Mean SD SEM t df p-value 

Pair (Post – Pre) 9.60 7.11 1.42 7.10 24 < .001 

https://ojs.udb.ac.id/FRASA/issue/archive
https://doi.org/10.47701/frasa.v7i1.5095


 
 
 
 
 

64 

         FRASA: English Education and Literature Journal  
Vol.7 No.1 March 2026 

ISSN (online): 2807-8195  

Available online at: https://ojs.udb.ac.id/FRASA/issue/archive  

https://doi.org/10.47701/frasa.v7i1.5095  

 
The analysis showed a statistically significant increase in speaking scores following the 

role play intervention, t(24) = 7.10, p < .001, with a mean difference of 9.60 points. The effect 

size is considered substantial in the context of EFL classroom interventions (Larson-Hall, 2015). 

These findings indicate that the implementation of role play led to a meaningful and 

statistically robust enhancement in students’ speaking proficiency. Examined at the level of 

proficiency bands, the distribution shifted: prior to the intervention, 44% of students scored in 

the low band (≤40), with only 20% reaching a “good” performance (70–80). Post-intervention, 

the majority (76%) achieved fair or better, and none scored in the “low” band, underscoring 

useful gains in oral competence (Brown & Abeywickrama, 2010; Bruton et al., 2000). 

 

DISCUSSION 

The findings of this study robustly demonstrate that the application of role play as an 

instructional strategy yields substantial improvements in students’ English speaking 

proficiency, as evidenced by a significant increase in mean post-test scores and a highly 

significant paired-sample t-test result. The intervention’s impact can be attributed to learners’ 

increased opportunity for authentic communicative practice, structured social interaction, and 

heightened classroom engagement, which are hallmarks of effective oral language 

development in EFL contexts (Brown & Abeywickrama, 2010; Harmer, 1983). 

These results corroborate and extend prior empirical research on the efficacy of role play 

in English speaking instruction. Previous studies found similar gains in communicative 

competence, motivation, and confidence among learners exposed to role play-based 

instruction (Katemba, 2023; Suryani, 2015; Susanti, 2007). The alignment with these studies 

underscores both the transferability and scalability of role play techniques across diverse 

educational settings. Studies by Ko (2023) and Dwiyanti (2023) confirmed superior post-test 

speaking outcomes relative to non-intervention or conventional instruction groups, 

suggesting consistency in pedagogical efficacy. 

While the majority of students exhibited pronounced improvement, the data revealed a 

small minority whose progress plateaued or minimally increased. Notably, several students’ 

post-test scores did not exceed prior performance, and one student’s score regressed slightly. 

Such deviations may be explained by individual learner variables, including language anxiety, 

limited prior experience, or varying degrees of classroom participation (Bruton et al., 2000). 

The observed heterogeneity signals the importance of adaptive scaffolding and differentiated 

instruction—findings underscored by studies on learner affect and engagement (Stolarova et 

al., 2014). 

The present research adds to the theoretical understanding of communicative language 

teaching by empirically validating the effectiveness of role play in fostering multiple domains 

of speaking competence—fluency, accuracy, vocabulary, pronunciation, and grammatical 

control—within a junior high school EFL context. By documenting statistically significant 

learning gains and affective benefits, the study substantiates Vygotskian perspectives on 

social-interactive learning and confirms the salience of authentic, collaborative practice in 

second language acquisition (Nunan, 1990; Ko, 2023). 

Practitioners and curriculum designers should consider the integration of structured role 

play activities as a central component of EFL speaking instruction. The results demonstrate not 

only linguistic benefits but also attitudinal shifts, with students reporting enhanced motivation, 
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risk-taking, and communicative confidence. Policy-makers facing challenges of student 

passivity and low speaking scores in secondary education may adopt or adapt this intervention 

for broader implementation (Sarifudin & Setyawan, 2025; Brown & Abeywickrama, 2010). 

 

CONCLUSION 

The present study provides compelling empirical evidence supporting the effectiveness 

of role play as an instructional strategy for elevating English-speaking proficiency among 

junior high school EFL learners. Data analysis via SPSS revealed significant improvements 

across all measured domains—fluency, vocabulary, pronunciation, and grammatical 

accuracy—demonstrating not only quantitative gains but also positive affective shifts in 

learners’ motivation and confidence. By systematically implementing a quasi-experimental, 

pre-test—post-test design and applying rigorous assessment procedures, the research has 

validated the pedagogical merits of role play in simulated communicative contexts. The 

alignment of these results with prior research further substantiates role play’s role as a scalable 

and transferable technique within the communicative language teaching paradigm. 

Furthermore, this study contributes theoretically by expanding the evidence base for 

interactive, learner-centred methodologies and practically by providing actionable insights for 

practitioners and curriculum designers in secondary education. 

Nonetheless, this investigation acknowledges inherent limitations related to sample size, 

single-site context, absence of a control group, and relatively short intervention duration. 

Future research should address these constraints through randomized controlled designs, 

diversified samples, and longitudinal analyses to determine long-term impacts and 

generalizability. In summary, role play emerges from this research as a robust strategy with 

demonstrable benefits for the development of English-speaking competence. Its adoption and 

further exploration across varied contexts are recommended to enhance language acquisition 

processes and educational outcomes in EFL settings. 
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